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In 2025, 28% of 11-year-olds in England left primary school unable to write at the
expected level, a concerning indicator of the challenges facing writing education.’
Outside the classroom, the picture is equally troubling. In 2025, our Annual Literacy
Survey showed that only 1in 4 (26.6%) children and young people reported enjoying
writing in their free time, and just 1in 10 (10.4%) said they wrote something daily for
pleasure.? Both figures are the lowest recorded in the past 15 years, suggesting a
deepening disengagement from writing as a meaningful or enjoyable activity.

At first glance, children and young people’s enjoyment of writing in school appears
somewhat more positive. Data from the Annual Literacy Survey showed that in
2025,1in 3 (33.5%) said that they enjoyed writing in school, which is more than
those who reported enjoying writing in their free time.® However, this is
overshadowed by a sharp decline over the past year: 53.6% said they enjoyed
writing in school in 2024.4 This represents a drop of 20.1 percentage points or, put
differently, a 37% decrease in just one year, a striking fall that warrants closer
investigation.

Given these trends in the wider research, we wanted to explore how children and
young people experience writing in school in more detail. This report, based on a
new survey focusing on writing in school, examines their perceptions of their
emotional and cognitive engagement with writing, and their views on and
engagement with writing instruction. By listening to their voices, we aimed to better
understand the disconnect between writing as a curriculum requirement and
writing as a personally meaningful practice. This, in turn, will offer insights that can
help reimagine how writing is supported and valued in education today.

Children and young people’s writing in school in
2025

We asked 14,689 children and young people aged 8 to 18 from 90 schools across the
UK how they felt about the writing they did in school between the beginning of May

"https://explore-education-statistics.service.gov.uk/find-statistics/key-stage-2-attainment-national-
headlines/2024-25

2 https://literacytrust.org.uk/research-services/research-reports/children-and-young-peoples-writing-in-
2025/

3 Unpublished data from the Annual Literacy Survey 2025.

4 Clark, C., Picton, I., Cole, A., & Bonafede, F. (2024). Children and Young People’s Writing in 2024. London:
National Literacy Trust.
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and the middle of July 2025 (for details on the sample demographics, see
Appendix).

Children and young people’s experiences of writing in school

This report shows a complex and varied picture of children and young people’s
experiences of writing in school. This section explores how children and young
people experience writing in school, focusing on their enjoyment of it, how they rate
their own ability, and the different reasons they give for writing.

Writing enjoyment in school
We asked children and young people how much they enjoyed writing in school:
e 2in5 (38.7%) enjoyed writing in school either very much (10.3%) or quite a lot

(28.4%).

¢ Enjoyment of writing in school was not experienced equally:

o More girls (44.4%) than boys (33.5%) said that they enjoyed writing in
school.

o Enjoyment of writing in school decreased with age, with the lowest levels
of enjoyment seen among those aged 14 to 16 (29.4%) and the highest
among children aged 8 to 11 (49.5%). However, enjoyment increased
slightly among those aged 16 to 18 (38.4%), suggesting that some positive
engagement with writing may re-emerge over time.

o Disadvantage didn’t mean disengagement: more children and young people
who received free school meals (FSMs) said that they enjoyed writing in
school (41.0%) compared with those who did not receive FSMs (37.3%).

Self-perception of writing ability
We also asked children and young people how good a writer they thought they
were:

e 3in 4 (73.4%) considered themselves to be either very good or good writers. 1
in 5 didn’t think they were very good (21.7%), and 1in 12 (8.20%) believed they
were not very good at all. 1in 11 (9.10%) said they didn’t know how good a
writer they were.

¢ Younger children and girls showed the highest level of self-reported ability.
However, fewer boys and those aged 14 to 16 rated themselves as good
writers, suggesting a dip in self-perception during mid-adolescence.
Socioeconomic status also plays a role. Children and young people eligible
for FSMs rated their writing slightly lower than their non-FSM peers.

e More of those who enjoyed writing at school also viewed themselves as good
writers. Nearly 9in 10 (87.0%) children and young people who enjoyed writing
in school thought of themselves as very good or good writers, compared with
1in 2 (563.6%) of those who didn’t enjoy writing in school.
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Why children and young people write in school
In addition to enjoyment and self-perceived ability, we wanted to better
understand what motivated children and young people to write in school:

e Many children and young people understood the purpose of school writing as
shaped largely by external expectations, with 2 in 5 (42.0%) children and
young people telling us that they wrote simply because their teacher told
them to.

e Purpose-driven motivations were among the most commonly selected
reasons for writing in school. 2 in 5 (37.3%) children and young people wrote
to improve their skills, 1in 3 (36.7%) to achieve good marks, and 1in 4 (22.0%)
to note things down they didn’t want to forget. Others found personal value
in school writing, such as writing to express creativity (34.8%), explore ideas
(34.0%), or manage emotions (23.5%). Many also saw writing in school as a
way to support learning and thinking, such as helping them understand new
concepts (24.4%), expand their vocabulary (24.8%), or clarify their thoughts
(21.8%).

o Girls and younger children aged 8 to 11 reported a broader range of
motivations. This includes both external motivations, such as improving skills
or achieving good marks, and intrinsic or personal motivations, like
expressing ideas, feeling creative, or helping themselves think.

¢ Intrinsic and expressive motivations decreased with age, with fewer of those
aged 14 to 18 saying they wrote in school to feel creative, learn new things, or
express their thoughts. Instead, writing became increasingly tied to
academic goals, like getting good marks.

e More of those who enjoyed writing in school reported a broad and varied
range of reasons for doing it, particularly those linked to creativity, self-
expression and emotional wellbeing.

e More children and young people who saw themselves as good writers were
motivated by both academic goals and intrinsic factors, such as creativity,
curiosity and self-expression.

Approaches to writing

Self-perceptions of writing ability across stages of the writing process

We also asked children and young people how they viewed their own writing ability
across the various stages of the process:

o Self-perceived ability was highest when it came to coming up with ideas,
where nearly 3 in 4 (73.1%) children and young people rated themselves as
either very good or good. Similarly, writing ideas down (64.8%) and making
handwriting neat (63.0%) scored relatively highly.

© National Literacy Trust 2025
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o Self-perceived ability began to decline in more structured or technical
aspects of writing. Fewer children and young people rated themselves as
either very good or good when it came to planning ideas (60.3%), making
ideas better (53.0%), and particularly in checking for mistakes (49.8%) or
improving the flow and style of their writing (53.5%).

o Self-perceived ability was lowest overall for sharing, performing or publishing
writing. 2 in 5 (42.9%) children and young people felt positively about this
stage of the writing process.

o Enjoyment of writing and self-perceived writing ability were closely linked to
self-perceived ability across every stage of the writing process.

Approaches to writing tasks: Planning

Building on the broader question about abilities across stages of the writing
process, we included a more focused item on planning strategies, allowing us to
understand how participants approached writing tasks at the outset:

¢ Planning habits were markedly skewed towards informal or intuitive
approaches over more formal planning techniques. The most common
method was jotting down ideas, words or phrases freely, without worrying
about structure or order (44.3%). A considerable number (35.2%) didn’t plan
at all, choosing instead to dive straight into writing. A greater number of
those who didn’t plan (39.9%) rated their writing ability as weaker. More girls
used structured planning strategies, particularly jotting down ideas (50.5%)
and creating ordered lists (32.2%). In contrast, more boys tended to start
writing without planning (38.9%).

e More children aged 8 to 11 used visual planning strategies like drawing and
creating diagrams (29.3%), while older age groups relied more heavily on
jotting down ideas or making structured lists.

e Those who enjoyed writing tended to engage more actively in planning. More
identified all the strategies. In contrast, more of those who didn’t enjoy
writing reported not planning at all (38.8% vs 29.5%), suggesting that
disengagement may be linked to a lack of preparation or structure.

e More of those who saw themselves as good writers used a range of planning
techniques, particularly jotting down ideas (48.7% vs 37.5%) and structured
listing (33.7% vs 20.4%).

Approaches to writing tasks: Composition
In addition to the earlier questions on planning, we asked children and young

people about their composition strategies to explore how they developed their
drafts:
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Most children and young people (55.7%) said they preferred to start by
writing freely, without worrying about making mistakes, and then revisit their
work later to make revisions.

Only a small group (16.3%) independently kept trying different things when
stuck, demonstrating that only a minority showed creative resilience, an
exploratory mindset, and persistence in problem-solving. Over 2in 5 (42.5%)
stopped and thought, and 1in 4 (24.4%) said they asked for help.

More of those who enjoyed writing persevered and tried new strategies when
they got stuck (20.1%) and fewer gave up (3.2%) compared with those who
didn’t enjoy writing (12.7%).

More of those who rated themselves as good writers favoured approaching
composition freely (68.5%), and fewer relied on structured composition
strategies like expanded bullet points (13.5%). Additionally, when they got
stuck, they were more inclined to pause and reflect (45.0%) or try a new
approach (19.0%).

Attitudes and beliefs around writing in school

In addition to questions about writing abilities and strategies, we asked children
and young people about their attitudes and beliefs around writing in school to gain
deeper insight into their broader experiences and perspectives:

1in 3 (33.5%) children and young people expressed worries about grammar,
spelling and the possibility of making errors in their writing. Nearly 3 in 10
(27.6%) reported avoiding experimentation in their work for fear it might go
wrong, while others (24.6%) described feeling discouraged from writing
altogether for similar reasons.

Writing-related anxieties were prominent for those who rated themselves as
poor writers, with 7in 10 reporting that they found writing very difficult.
However, a substantial percentage of those who rated themselves as
confident writers also reported these concerns.

Children and young people who did not enjoy writing in school consistently
reported higher levels of anxiety and fear-related attitudes, with4in 5
reporting that they found writing very difficult, compared with 1in 5 of those
who enjoyed writing.

Many (48.5%) had a preference for clear, structured guidance from teachers
on how to plan and compose their writing. This gradually increased with age,
peaking at 57.4% among those aged 16 to 18.

2in 5 (43.5%) reported struggling with time constraints and deciding what to
write (41.6%), while 1in 3 (36.8%) reported running out of ideas.

Choice mattered for many. 50.0% said they would write more frequently if
given greater choice over topics, and 37.7% if given fewer restrictions.

© National Literacy Trust 2025
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The link between self-perceived writing ability and creative ownership is
pronounced. Over 83% of very good or good writers agreed with each
statement related to the creative ownership of their writing practice, while
only 15-17% of those who rated themselves as poor writers did.

Beliefs around the value of writing emerged as particularly strong. Most
children and young people considered writing to be a useful skill and
important to learn, and many expressed enjoyment in improving their
abilities. Only a small minority reported that they did not see the pointin
learning to write, with 81.9% of those who didn’t enjoy writing agreeing with
this statement.

More of those who rated themselves as good writers valued writing and
writing-related learning. Conversely, over half of those who rated
themselves as poor writers believed writing lacked purpose. More older
children and young people, particularly those aged 16 to 18, viewed writing as
a useful skill.

What could ignite a desire to write in school?
Finally, we asked children and young people about factors that might inspire or
motivate them to engage more with writing in school:

Freedom and autonomy were the strongest drivers of writing motivation in
school. Children and young people expressed the greatest enthusiasm for
having the freedom to choose what they wrote about (35.7%), to decide on
the form or style (29.8%), and to express their own opinions through the
writing they do in school (27.7%).

The right kind of inspiration plays an important role in motivating young
writers. Many said that reading books by their favourite authors (26.7%)
would help spark their interest in writing, suggesting that exposure to
engaging literature can fuel creative ambition.

Relevant and relatable stimuli emerged as drivers. Some highlighted the value
of being given an interesting prompt or topic to get started (16.5%).
Additionally, some agreed that seeing role models — people they admire -
writing or speaking about writing could be motivating (15.3%).

Children aged 8 to 11 were more motivated by nearly every motivational
catalyst. They were especially drawn to reading their favourite authors
(36.9%), having the freedom to choose their topic (40.3%) or style (33.8%),
and opportunities to share their writing (20.5%). They also responded
strongly to keeping an unmarked journal (17.3%) and working with authors
(19.1%) or role models (21.0%).

Interest in both creative and structured writing opportunities dropped as
children moved into the 11 to 16 age brackets, and fewer children and young
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people in these groups reported being motivated by the same catalysts as
younger children.

e More of those who receive FSMs reported higher motivation in areas tied to
external inspiration and personal expression, such as working with authors
(14.4%), hearing from role models (17.8%), and sharing their writing (14.5%).

o Writing enjoyment in school and self-perceived ability were closely
associated with a broader motivational profile, suggesting that enjoyment
and self-efficacy enhanced receptivity to multiple catalysts for engagement.
The most pronounced differences were around creative freedom and
personal expression.

Taken together, these findings reveal a rich and complex picture of how children
and young people experience writing in school. Enjoyment, confidence and
motivation are closely intertwined, with those who feel positively about writing
more likely to engage deeply, plan thoughtfully, and persevere through challenges.
While many children and young people value writing and see its purpose, anxieties
around correctness, lack of autonomy, and limited creative freedom can hinder
engagement. Crucially, fostering choice, personal expression and meaningful
inspiration, alongside supportive guidance, could help unlock writing’s full potential
as both a learning tool and a form of self-expression.

How many children and young people enjoy writing in
school?

Nearly 2 in 5 (38.7%) children and young people told us that they enjoyed writing in
school either very much or quite a lot (see Figure 1), which is slightly higher than the
percentage (33.5%) who said this in a larger survey earlier this year®. 1in 10 enjoyed
writing in school very much, and nearly 3 in 10 enjoyed it quite a lot. Most (over 2 in
5, 45.8%) said that they only enjoyed it a bit, and nearly 1in 6 didn’t enjoy writing in
school at all.

5 Unpublished data from the Annual Literacy Survey 2025.
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Figure 1: Percentage of children and young people enjoying writing in school very
much, quite a lot, a bit and not at all in 2025.

Very much [l 10.3%
auite alot ||| T 28+

Aot | /5.5
Notatall [N 15.6%

Figure 2 shows that enjoyment of writing in school is not experienced equally by all
children and young people, with more girls than boys saying that they enjoyed
writing in school. Similarly, more children aged 8 to 11 told us that they enjoyed
writing in school compared with their older peers. It is worth noting that enjoyment
drops through the teenage years, with the lowest levels seen among those aged 14
to 16. However, a slight increase in enjoyment among the oldest age group suggests
that some positive engagement with writing may re-emerge over time. Looking at
socioeconomic background, more children and young people who received free
school meals (FSMs) said that they enjoyed writing in school compared with those
who did not receive FSMs, although the difference is relatively modest.

Figure 2: Percentage of children and young people enjoying writing by gender, age,
and FSM uptake in 2025.

49.5%
44.4% 9
38.4% 41.0% 37.3%
33.5% 33.7% 29 4% I
Boys Girls Aged8to11 Aged11to Agedl14to Agedi6to Non-FSM
14 16 18
Gender Age group FSM uptake
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Children and young people’s self-perceptions of their
writing ability

When we asked children and young people how good a writer they thought they
were (see Figure 3), 3 in 5 told us that they considered themselves to be either very
good or good writers. 1in 5 felt they were not very good, and 1in 12 believed they
were not very good at all. 1in 11 said they didn’t know how good a writer they were.

Figure 3: Percentage of children and young people who rated themselves as very
good, good, not very good and not very good at all.

48.6%

21.7%

12.4% . 8.2% 9.1%
] L 1

Very good Good Not verygood Notverygood at | don't know
all

While a large percentage of children and young people felt positively about their
writing, younger children and girls showed the highest levels of self-perceived
ability (see Figure 4). However, fewer boys and those aged 14 to 16 rated
themselves as good writers, suggesting a dip in self-perception during mid-
adolescence. Socioeconomic status also played a role, with those receiving FSMs
rating their writing slightly lower than their non-FSM peers.
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Figure 4: Percentage of children and young people who rated themselves as very
good or good, or not very good or not very good at all by gender, age group and
FSM uptake.

Boys 63.3% 36.7% 8.3%

Girls 71.5% 28.5% 9.4%
Aged8to 73.1% 26.9% 10.1%

Gender

2 Aged1lto14 64.3% 35.7% 8.9%

o)

G

o

2 Agedl4to16 61.9% 38.1% 7.9%
Aged 16 to 18 71.4% 28.6% 4.4%

2 FSM 64.7% 35.3% 8.7%

a

35

% Non-FSM 67.9% 32.1% 8.5%
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There was a positive, albeit moderate, relationship (r =.388) between writing
enjoyment in school and children and young people’s perceptions of their writing
ability, suggesting that those who enjoy writing more at school are also more likely
to view themselves as good writers. Indeed, nearly 9 in 10 children and young people
who enjoyed writing in school thought of themselves as very good or good writers
compared with 1in 2 of those who didn’t enjoy writing in school (see Table 1).

Table 1: Percentage of children and young people who enjoy or do not enjoy writing,
based on their self-perceived writing ability.

Very good or good writers Not very good or not very good at

all writers
Enjoy writing in school 87.0% 13.0%
Don’t enjoy writing in school 53.6% 46.4%

© National Literacy Trust 2025
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Why children and young people write in school

Writing in school is often not framed as a self-directed activity but as something
done to meet prescribed outcomes. The fact that 42.0% of children and young
people told us that they write simply because their teacher tells them to highlights
this dynamic. When we ask children and young people why they write in school, then
their responses articulate what they perceive to be the purpose of school writing,
an understanding shaped largely, but not solely, by external expectations and
institutional goals.

Many children and young people, in fact, also bring their own personal, emotional
and cognitive motivations to the writing they do in school. Exploring these
perspectives reveals the diverse purposes school writing serves in their lives
beyond meeting academic demands as a means to expressing themselves, thinking
deeply and preparing for the future.

Purpose-driven motivations were among the most commonly selected reasons for
writing in school (see Figure 5). 2 in 5 children and young people wrote to improve
their skills, 1in 3 to achieve good marks, and 1in 4 to note things down they didn’t
want to forget. A notable number also saw writing as a pathway to better job
opportunities in the future. This suggests that children and young people are aware
of writing’s role in both academic success and achieving their long-term goals.

Many children and young people also find personal value in school writing, such as
writing to express creativity, explore ideas or manage emotions. Even within the
structures and limitations of the school environment, this suggests that writing can
still offer children and young people a valuable outlet for processing their thoughts
and supporting their wellbeing, showing that personal meaning can emerge, evenin
externally directed tasks.

In addition, many children and young people described writing as a way to support
learning and thinking, such as helping them understand new concepts, expand their
vocabulary or clarify their thoughts. These responses highlight that children and
young people recognise writing as a cognitive tool and also as a means to
demonstrate comprehension and progress.

Overall, the responses reflect not just how children and young people engage with
writing in school, but how they have come to understand the purpose of that
writing, largely shaped by the demands of the curriculum and assessment, but with
some space for personal ownership or agency.
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Figure 5: Children and young people’s reasons for writing in school in 2025.

To improve my skills GG 37.3%
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To get a better job when | grow up I 26.8%

Purpose-driven
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To express my thoughts and feelings I 23.5%

Self-expression
and wellbeing

To feel better I 15.3%
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Tolearn new words IEEEEEEEEEGEGGGGGN 24.8%
To help me understand things better NN 24.5%

Learning and
thinking

To help me think GG 21.8%

Motivations for writing in school vary by gender, age group and FSM status (see
Table 2), pointing to important differences in what drives children and young people
to write in school. Across all listed motivations for writing, more girls than boys
report each one, suggesting a broader and deeper engagement with writing
overall. This includes both external motivations, such as improving skills or
achieving good marks, and intrinsic or personal motivations like expressing ideas,
feeling creative or helping themselves think. The gender gap is particularly striking
when it comes to expressive and emotional drivers, with more girls saying they write
in school to express their thoughts, to feel better or to be creative.

Younger children aged 8 to 11 report a broader range of motivations for writing in
school, especially around learning new things and creative expression. As they get
older, there is a noticeable drop in intrinsic and expressive motivations, with fewer
of those aged 14 to 18 saying they write in school to feel creative, learn new things
or express their thoughts. Instead, writing in school becomes increasingly tied to
academic goals like getting good marks.

Children and young people who receive FSMs and their non-FSM peers report
largely similar motivations, but there are some subtle differences. More FSM
children and young people write in school to feel better, to help them think and to
help them understand things, hinting at a stronger emotional or reflective
connection to writing in school for some in this group. Slightly more of those not
receiving FSMs cited academic motivations, such as getting good marks.
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Table 2: Children and young people’s reasons for writing in school by gender, age
group and FSM uptake.

Gender Age group FSM status
Boys  Girls 8-1 11-14 14-16 16-18 FsM  Non-
e FSM_

To improve skills 34.5% 41.2% 45.4% 33.9% 29.9% 30.5% 36.6% 37.2%
To get good marks 35.9%  38.4% 33.4% 38.2% 37.3% 435%  32.4% 39.2%
To get a better job 26.7%  27.5% 32.0% 24.7% 22.0% 21.6% 27.3%  26.8%
To note things down 18.3%  26.0% 22.3% 21.3% 21.1% 38.4% 20.8% 225%
To feel creative 31.8%  38.0% 42.8% 31.9% 24.9% 26.7%  34.3% 34.0%
To express ideas 28.9% 39.7% 41.0% 31.4% 26.4% 27.9% 342%  33.5%
To express thoughts 17.2%  29.9% 27.3% 21.9% 19.7% 222%  247%  23.0%
To feel better 13.0% 17.4% 21.3% 12.7% 10.7% 8.9% 17.7% 13.8%
To learn new things 237%  28.0% 36.6% 20.8% 156.5% 21.9% 27.3%  24.4%
To learn new words 237%  26.2% 33.3% 21.6% 16.4% 13.7% 26.9%  23.7%
To understand better 22.4% 27.4% 29.8% 21.6% 21.5% 31.1% 27.0%  23.8%
To help me think 19.7%  24.0% 26.8% 19.4% 16.8% 289%  241%  20.9%

While demographic factors like gender, age and FSM uptake play a role in shaping
writing behaviour, children and young people’s motivations are also strongly
influenced by their personal relationship with writing in school, particularly how
much they enjoy it and how good a writer they think they are.

Table 3 shows that more children and young people who enjoy writing in school
report a broad and varied range of reasons for doing it, particularly those linked to
creativity, self-expression and emotional wellbeing. For them, writing in school is
not just a task but a meaningful activity that helps them explore ideas, manage
feelings and engage their imagination. In contrast, fewer of those who don’t enjoy
writing in school cite motivations overall and are more focused on external
outcomes, such as getting good marks or future employment. This suggests that
enjoyment is closely tied to a richer, more personal connection with writing in
school, while disengagement narrows the perceived value of writing in school to
something more functional or obligatory.

A similar pattern is seen when comparing those who see themselves as good
writers with those who don’t. More children and young people who see themselves
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as good writers are motivated by both academic goals and intrinsic factors, such as
creativity, curiosity and self-expression. They see writing in school as a tool for
thinking and communicating, not just a means to achieve grades. By contrast, those
who don’t view themselves as strong writers report far fewer reasons for writing in
school overall, with particularly low endorsement of expressive or creative
motivations. This points to confidence as a key enabler of meaningful writing
engagement in school, while low self-belief may limit both the reasons for writing
and the satisfaction it brings.

Table 3: Children and young people’s reasons for writing in school by their writing
enjoyment and their self-perceived writing ability.

Enjoyment Self-perceived ability

Very good or Not or not at

Enjoy Don’t enjoy q00d all good
To improve skills 54.0% 26.8% 45.2% 23.5%
To get good marks 43.5% 32.3% 42.3% 27.7%
To get a better job 33.5% 22.6% 31.1% 19.7%
To note things down 26.6% 19.0% 24.7% 17.2%
To feel creative 52.5% 23.6% 42.7% 20.7%
To express ideas 52.2% 22.6% 43.1% 18.4%
To express thoughts 36.8% 15.1% 29.2% 13.1%
To feel better 24.4% 9.6% 18.6% 9.6%
To learn new things 38.4% 17.6% 31.1% 15.7%
To learn new words 35.6% 18.0% 29.8% 16.3%
To understand better 35.3% 17.8% 29.6% 16.1%
To help me think 32.1% 15.4% 25.7% 15.2%
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Children and young people’s self-perceptions of their
writing ability across stages of the writing process

In addition to asking children and young people to assess their overall writing
ability, we wanted to better understand how they perceive their skills in specific
stages of the writing process. Figure 6 highlights a nuanced picture revealing a
marked decline in confidence as tasks become more technical or involve public
sharing.

Self-perceived ability is highest when it comes to coming up with ideas, where
nearly 3 in 4 children and young people rate themselves as either very good or
good. Similarly, writing ideas down and making handwriting neat also scored
relatively highly, suggesting that many young writers feel reasonably secure in
generating and recording their thoughts in draft form.

However, self-perceived ability begins to decline in more structured or technical
aspects of writing. Fewer children and young people rate themselves as either very
good or good when it comes to planning ideas, making ideas better, and particularly
in checking for mistakes or improving the flow and style of their writing. These
areas appear to be the most challenging stages of the writing process, with fewer
than half rating themselves as very good or good.

Self-perceived ability is lowest overall for sharing, performing or publishing writing.
Fewer than half of the children and young people feel positively about this stage of
the writing process, indicating a widespread hesitancy or discomfort with making
their writing public. The findings could indicate that opportunities for children and
young people to experience sharing their writing openly may be limited within
school settings. It is also possible that doubts about the quality or value of their
own work, along with fears of criticism or negative feedback, contribute to a lack of
confidence in sharing it publicly. On the other hand, a preference for keeping
writing private may also stem from the need for a safe space to build confidence
and develop their skills.

Taken together, these findings suggest that while many children and young people
feel relatively confident in generating ideas and transcribing their thoughts into
draft form, fewer rate themselves as strong in the later stages of the writing
process, particularly in editing, refining and sharing their work. These aspects are
not only essential for developing effective writing but also play a key role in
fostering a sense of ownership, pride and engagement with the act of writing.
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Figure 6: Children and young people’s self-perception of their writing ability across
different stages of the writing process.

Coming up with ideas 73.1% 23.9% &3
Writing ideas down 64.8% 31.0% 1%

Making handwriting neat 63.0% 33.1% 8%

Planning ideas 60.3% 35.5% 3%

Improving writing for better flow and style 53.5% 37.0% D.5%
Making writing ideas better 53.0% 40.0% .9%
Checking writing has no mistakes 49.8% 44.8% 4%
Sharing, performing, or publishing writing 42.9% 45.6% 1.5%
m Very good or good m Not very good or not very good at all Don't know

Table 4 looks at the percentage of children and young people who think they are
either very good or good across various stages of the writing process, broken down
by gender, age group and FSM uptake.

Gender differences are most pronounced in areas such as handwriting and writing
ideas down, where more girls than boys rate themselves as either very good or
good. However, when it comes to creative tasks and idea generation, boys and girls
report similar levels of self-perceived ability.

Age-related trends show that more children aged 8 to 11 rate themselves positively
in foundational writing skills and in sharing their writing. These self-perceptions
tend to decline during early to mid-adolescence, particularly in areas such as
planning, revising and sharing. Young people aged 16 to 18 show a modest rebound
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in their perceived abilities, especially in idea generation and planning, suggesting
that maturity or increased academic experience may positively influence self-
perception.

While the differences between those who receive FSMs and those who do not are
minor across the board, a slightly higher percentage of those who receive FSMs
feel confident in sharing their writing.

Table 4: Children and young people’s self-perceptions of their writing ability across
different stages of the writing process by gender, age group and FSM uptake.
Gender Age group FSM ;tatus

Non-
FSM

Boys Girls 1-14 14-16 16-18 FSM

Coming up with ideas 74.7% 71.3% 74.2% 72.8% 69.0% 78.8% 72.4% 73.9%

Planning ideas 59.3% 61.9% 63.5% 58.6% 57.5% 67.3% 60.6% 60.5%

Writing ideas down 61.5% 69.3% 68.5% 63.1% 60.6% 72.4% 63.9% 65.5%

Making writing ideas

52.7% 53.9% 57.5% 50.5% 51.0% 58.3% 52.6% 53.9%
better

Checking writing 47.5% 52.7% 51.6% 48.3% 51.6% 50.8% 48.9% 50.6%

Improving flow and
50.8% 56.9% 59.5% 50.4% 50.1% 53.8% 52.7% 53.9%

style
Neat handwriting 53.2% 75.1% 70.7% 58.7% 61.4% 63.1% 62.5% 62.8%
Sharing writing 43.5% 42.5% 55.6% 37.7% 30.2% 36.2% 46.4% 41.9%

Table 5 shows that both enjoyment of writing and self-perceived writing ability are
closely linked to self-perceived ability across every stage of the writing process.
More children and young people who enjoy writing consistently rate themselves as
either very good or good in all areas, from generating and planning ideas to editing
and sharing their work. The difference is especially noticeable in more complex or
evaluative tasks, such as improving flow and style, or making writing better,
suggesting that enjoyment not only supports engagement but is also linked to self-
perceived ability in aspects of writing that are more demanding and closely linked
to feelings of pride and a sense of ownership over the writing process.

Similarly, more of those who see themselves as good writers rate themselves highly
across all aspects of writing compared with those who do not. This is especially
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pronounced in tasks that involve revision and refinement, such as checking work
for accuracy or improving structure and style. Notably, the act of sharing writing
also appears to be closely linked to both enjoyment and perceived ability. Children
and young people who report lower levels of enjoyment or self-assessed ability
tend to feel less comfortable making their writing public, suggesting that
confidence and motivation may play a key role in whether they engage in this more
vulnerable aspect of the writing process.

Table 5: Children and young people’s self-perceptions of their writing ability across
different stages of the writing process by their writing enjoyment and self-
assessed writing ability.

Enjoyment Self-perceived ability
Enjoy Don’t enjoy Ver);gzzd or NOZIT;:;); at
Coming up with ideas 85.2% 65.4% 83.1% 55.9%
Planning ideas 73.6% 51.9% 7% 41.7%
Writing ideas down 80.2% 55.2% 79.1% 40.6%
Making writing ideas better 71.1% 41.6% 68.2% 27.7%
Checking writing 61.5% 42.4% 60.2% 32.5%
Improving flow and style 71.2% 42.4% 69.6% 26.4%
Neat handwriting 72.7% 56.9% 73.8% 43.5%
Sharing writing 58.2% 33.3% 54.1% 24.2%

Exploring young writers’ approaches to writing tasks:
Planning

When we asked about specific strategies they use to help with planning their
writing, children and young people’s responses highlight a diverse range of planning
habits, markedly skewed towards informal or intuitive approaches over more formal
planning techniques (see Figure 7). The most common method was jotting down
ideas, words or phrases freely without worrying about structure or order. This
suggests that many children and young people favour a more spontaneous
approach to expressing their thoughts in writing, using planning as a catalyst for
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creativity rather than a tool for rigid structure from the outset. A considerable
number also reported that they didn’t plan at all, choosing instead to dive straight
into writing.

More structured techniques, such as creating detailed lists of ideas, were less
common but they were still used by a notable percentage of children and young
people. A smaller group reported using drawings or diagrams to map their ideas
visually, indicating that although this strategy was less frequently adopted, it
tended to appeal to more visual or imaginative thinkers.

Figure 7: Children and young people’s preferred planning strategies.

| jot down ideas, words, or phrases that come
without worrying about order

44.3%

I don't plan. | prefer to just start writing.

35.2%

| make a detailed list of all the things | want to
write about in order

28.6%

| draw pictures or make diagrams to help me

O,
plan ideas 21.2%

Table 6 explores children and young people’s approach to the planning phase of
writing, broken down by gender, age and FSM status.

More girls use structured planning strategies, particularly jotting down ideas and
creating ordered lists. In contrast, more boys tend to start writing without planning,
indicating a greater reliance on spontaneous or unstructured writing habits.
Drawing as a planning method is used by both genders, but it remains a less
common approach overall.

More children aged 8 to 11 use visual planning strategies such as drawing and
creating diagrams, while older age groups rely more heavily on jotting down ideas
or making structured lists. The tendency to write without any planning rises during
early adolescence but then declines slightly in the oldest age group, suggesting a
developmental shift towards more deliberate planning in the later years of
secondary school.
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When it comes to FSM status, more of those who receive FSMs use visual planning
strategies, such as drawing or creating diagrams. In contrast, jotting down ideas
and making ordered lists are both more commonly used by their non-FSM peers.
The percentage who say they do not plan at all is similar across both groups.

Table 6: Children and young people’s preferred planning strategies by gender, age
and FSM uptake.

Gender Age group FSM status

Boys Girls 8- 1-14 FSM Non-FSM

Draw pictures/diagrams 19.3%  224%  29.3% 18.1% 12.6% 18.0%  25.9% 18.8%

Make an ordered list 25.6%  32.2% 28.1% 283% 30.0% 371%  26.0% 29.7%
Jot down ideas 39.2% 50.5% 40.5%  455% 48.0% 54.0% 38.7% 46.5%
Don’t plan 389% 30.5% 32.3% 374%  33.9% 302% 35.4% 34.9%

Table 7 shows the link between writing enjoyment, self-perceived writing ability, and
the preferred planning strategies employed by children and young people.

Those who enjoy writing tend to engage more actively in planning: more jot down
ideas, make ordered lists and use visual strategies such as drawing or creating
diagrams. In contrast, more of those who do not enjoy writing report not planning
at all, suggesting that disengagement may be linked to a lack of preparation or
structure.

A similar pattern appears when looking at self-perceived skill. More children and
young people who see themselves as very good or good writers use a range of
planning techniques, particularly jotting down ideas and structured listing. Similarly,
a greater number of those who do not rate their writing ability highly tend to skip
planning altogether.

Together, these findings suggest that both enjoyment and confidence are linked to
a more deliberate and strategic approach to writing, while those who lack either
are more inclined to begin writing without any planning, potentially reinforcing their
negative perceptions of the writing process.
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Table 7: Children and young people’s preferred planning strategies by writing
enjoyment and their self-assessed writing ability.

Enjoyment Self-perceived ability

Don’t enjoy Very good or Not or not at
good all good
Draw pictures/diagrams 24.0% 19.4% 21.8% 20.0%
Make an ordered list 35.8% 24.1% 33.7% 20.4%
Jot down ideas 49.6% 40.6% 48.7% 37.5%
Don’t plan 29.5% 38.8% 32.2% 39.9%

Exploring young writers’ approaches to writing tasks:
Composition

When we asked how they usually liked to write, most children and young people said
they preferred to start by writing freely, without worrying about making mistakes,
and then revisit their work to make revisions (see Figure 8). This approach was the
most widely favoured writing method by a significant margin. A smaller group
preferred a more careful step-by-step approach, focusing on crafting and
perfecting each sentence before moving on. Some chose to plan their ideas in the
form of notes or bullet points before expanding them into full paragraphs. A
minority reported using alternative strategies that didn’t fall into these categories.
Overall, the findings highlight a strong inclination towards a more fluid and less
structured approach to writing among young writers.

Figure 8: Children and young people’s preferred composition strategies.
| write freely without worrying about mistakes, _ 55.7%
then go back and make changes e

| focus on one sentence at a time, improving it .
before moving on - 19.2%

| write notes or bullet points before turning them o
into full paragraphs - 14.7%

| do something else - 10.4%
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Building on the previous section about composition strategies, children and young
people’s insights into how they handle getting stuck offer additional insight into
their writing behaviours (see Figure 9).

The most common response was to stop and think, chosen by over 2 in 5 children
and young people . This indicates that many young writers pause to reflect when
they encounter difficulties, an approach that may serve to complement and
moderate the more common practice of writing freely followed by later revision.
Around 1in 4 said they asked for help, indicating a sizable percentage were
comfortable seeking support when needed. At the same time, this reliance may
point to a reduced sense of independence in navigating writing challenges.

A smaller group reported that they independently kept trying different things,
demonstrating creative resilience, an exploratory mindset, and persistence in
problem-solving. A minority gave up entirely or took an alternative route, which may
indicate a lack of writerly independence, resilience, confidence and motivation.

Overall, most children and young people seem to approach writing and problem-
solving with a notable degree of independence and flexibility, adapting their
strategies based on the challenges they encounter.

Figure 9: Children and young people’s preferred coping strategies for writing
difficulties.

I stop and think | NI /> 5%
I ask for help |GG 24 4%
I keep trying different things | NI 16.3%
lgiveup | 9.0%

I do somethingelse [ 7.8%

Table 8 explores children and young people’s composition strategies and how they
handle getting stuck, broken down by gender, age group and FSM status.

When it comes to composition strategies, boys show a stronger preference for
writing freely, indicating a greater tendency to prioritise getting their ideas down
over immediate refinement. In contrast, more girls favour creating bullet points
that they then expand into full paragraphs, suggesting a slightly more structured
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approach. When it comes to overcoming writerly difficulties, more boys stop and
think or try out new strategies, while more girls tend to give up or do something
else.

Writing freely is a consistently popular approach across all age groups, although its
popularity declines slightly among the oldest age group who often turn to notes or
bullet points, possibly in response to the growing emphasis on academic writing at
this stage of their education.

As children get older, they increasingly favour stopping and thinking when they
encounter difficulties. More of those aged 8 to 11 ask for help, while fewer of their
older peers do so. The tendency to give up on the specific writing task peaks during
early to mid-adolescence (aged 11to 16), and then declines among the oldest age
group, possibly reflecting greater resilience and more developed coping strategies
by the end of secondary school.

Children and young people who receive FSMs and their non-FSM peers show
broadly similar patterns in how they approach writing tasks and how they handle
getting stuck. Writing freely is the most common composition strategy for both
groups, with similar percentages for favouring structured planning approaches or
bullet points. When facing difficulties, slightly more of those receiving FSMs seek
help or say they give up on the writing task, while more of those not receiving FSMs
pause and think through the difficulties. Overall, this suggests that writing
behaviours and composition strategies are largely consistent across
socioeconomic backgrounds, with only small variations in how children and young
people navigate writerly challenges.

Table 8: Children and young people’s preferred composition strategies and coping

strategies for writing difficulties by gender, age group, and FSM status.
Gender Age group FSM ;tatus

Non-
FSM

Boys Girls 8to Mto14 14to16 16to18 FSM

Composition

Write freely 58.6% 52.3% 53.2% 57.4% 56.1% 46.8% 50.9% 57.6%

One sentenceata
19.5% 19.5% 21.2% 17.8% 20.2% 20.3% 21.5% 18.5%

time
Expanded
11.6% 18.4% 11.5% 15.6% 17.8% 28.2% 15.3% 14.6%
notes/bullets
Something else 10.3% 9.7% 14.0% 9.1% 5.9% 4.7% 12.3% 9.3%
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Age group FSM ;tatus

8toll  TMtol4 14to16 16to18  FSM h;g:a_
When stuck
Try new things 181%  142% = 165%  161%  158%  20.6%  16.6%  16.4%
Ask for help 240%  257%  293%  225%  19.0% = 189%  27.4%  233%
Stop and think 446%  405%  36.4%  445%  50.4%  52.0% 36.0%  451%
Give up 7.1% 10.6% 6.0%  10.8%  107%  44%  1M.0%  84%
Something else 6.2% 9.0% 11.9% 6.1% 41% 41%  90%  6.8%

Table 9 looks at children and young people’s composition strategies and how they
handle getting stuck, broken down by writing enjoyment and self-perceived writing
ability. While there is only a slight difference in preferred composition strategies
between those who enjoy writing and those who do not, more pronounced
differences emerge in their responses to challenges. More of those who enjoy
writing persevere and try new strategies when stuck, and fewer give up compared
with those who do not enjoy writing. This suggests that enjoyment is closely linked
to greater resilience and self-confidence when facing writerly difficulties, which
may empower children and young people to persist, experiment with different
strategies and ultimately approach obstacles with a more positive and proactive
mindset.

More children and young people who rate themselves as very good or good writers
favour writing freely, and fewer rely on structured composition strategies like
expanded bullet points. When they get stuck, they are more inclined to pause and
reflect or try a new approach - behaviours that reflect resilience and a sense of
agency and ownership over the writing process. In contrast, more of those who see
themselves as less-skilled writers give up when facing difficulty. These differences
highlight a strong connection between self-confidence and both the choice of
writing strategies and approaches to problem-solving, suggesting that greater
confidence encourages more effective and flexible methods when tackling writing
challenges.
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Table 9: Children and young people’s preferred composition strategies and coping
strategies for writing difficulties by writing enjoyment and self-perceived writing
ability.

Enjoyment Self-perceived ability

Very good or Not or not at

Enjo Don’t enjo
— — good all good

Composition

Write freely 57.6% 54.4% 58.5% 49.8%
One sentence at a time 21.0% 18.1% 19.5% 19.7%
Expanded notes/bullets 12.8% 15.9% 13.5% 17.3%
Something else 8.6% 11.6% 8.5% 13.1%
When stuck

Try new things 20.1% 13.9% 19.0% 11.6%
Ask for help 24.5% 24.4% 24.1% 24.9%
Stop and think 43.7% 41.7% 45.0% 37.9%
Give up 3.2% 12.7% 42% 18.3%
Something else 8.6% 7.3% 7.7% 7.2%

Attitudes and beliefs around writing in school

As part of the survey, children and young people were asked to indicate whether
they agreed or disagreed with a series of statements designed to explore the
factors that influence how they view themselves as writers and how they engage
with writing (see Figure 10). These statements were grouped into six thematic
categories: anxiety and fear of failure, dependence, autonomy, creative ownership,
value beliefs, and social engagement and community.

Anxiety and fear of failure

Writing can evoke a sense of apprehension. The statements in this category
referred to how young writers experience concerns about making mistakes or
receiving negative evaluations. Around 1in 3 children and young people expressed
concerns about grammar, spelling and the possibility of making errors in their
writing. Nearly 3 in 10 reported avoiding experimentation in their work for fear it
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might go wrong, while others described feeling discouraged from writing altogether
for similar reasons.

Dependence

Some young writers showed a strong reliance on guidance, seeking support to
navigate the writing process. The statements in this category referred to the
degree to which a young writer relies on external structures and frameworks,
feedback or approval when making decisions about their writing. Many children and
young people expressed a preference for clear, structured guidance from teachers
on how to plan and compose their writing. 2 in 5 also reported struggling with time
constraints and deciding what to write, while 1in 3 reported running out of ideas.

Autonomy

For many, self-direction in writing shapes how they approach and persist with
tasks. The statements in this category referred to the extent to which children and
young people perceive themselves as having control, choice and self-direction in
their writing activities. Many reported persisting with writing even when they found
it challenging and said they would write more frequently if they were given greater
choice over topics or they had fewer restrictive rules.

Creative ownership

The experience of creating work that reflects oneself is central to how some
children and young people perceive their efforts. These statements referred to the
degree to which they perceive their work as originating from and reflecting their
ideas, style and effort. Many reported that they felt like they were creating
something new when writing and felt proud of expressing their own ideas.

Value beliefs

Children and young people’s beliefs about the usefulness and significance of
writing influence their motivation and engagement. The statements in this category
referred to the importance or worth a young writer assigned to writing, including its
relevance to personal, educational or future goals. Beliefs around the value of
writing emerged as particularly strong. Most children and young people considered
writing to be a useful skill and important to learn, and many expressed enjoyment in
improving their abilities. Only a small minority reported that they did not see the
point in learning to write.

Social engagement and community

Connections with peers, teachers and audiences play a role in how children and
young people participate in writing tasks and share their work. The statements in
this category referred to the degree to which children and young people feel
connected to, or actively participate in, groups that discuss, share or support
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writing. Many expressed enjoyment in the collaborative aspects of writing, such as
exchanging ideas, receiving feedback and having their work shared or read aloud.
However, agreement with these statements tended to be slightly less pronounced.

Figure 10: Children and young people’s perspectives on a range of factors that

shape their writing identity and writing practices.

Anxiety and fear of

Creative
ownership

Social engagement and

Dependence failure

Autonomy

Value beliefs

community

When | write, | worry about grammar and spelling 27.0% | 333% XA
| sometimes avoid trying new things in my writing because | think they will 29.4% T 25
gowrong
| sometimes don’t want to write because | might make mistakes 24.2% G . 0%
| find writing very difficult 29.9% | 456% %P8
| like it when my teacher tells me exactly how to plan or write something 26.7% IEEREG 7%
I struggle to finish my writing in the time we have 27.4% | 227% XA
I have trouble deciding what to write 30.2% | 22.8% WA
I run out of ideas when writing 31.9% | 249% XA
I carry on writing even when | find it difficult 28.4% | 14.1% WS
If I could choose what to write about, | would write more often 24.9% IR 8.3%
If 1 didn’t have to follow so many rules, | would write more 29.0% 10.1%
| enjoy the challenges of writing 30.4% | 346%  J¢A
Writing makes me feel like | am creating something new 26.6% 8.8%
| feel proud when | express my ideas in writing 31.2% 9.1%
| am developing my own style as a writer 28.4% 15.0%
Being able to write well is a useful skill 20.4% [EZ6.8%
It is important to me that | learn to write well 25.1% ERE36.8%
I like learning more about how to be a better writer 31.8% N 7.8%
| don’t see the point of learning to write 212% s 2 9
| enjoy being in a classroom where everyone shares their writing ideas 31.9% 9.4%
I like hearing my readers’ reactions to my writing 29.0% 1.4%
| feel proud when my writing is displayed or read out loud 27.7% 8.1%
I like discussing the ideas in my writing with others 28.6% 2 8.2%
m Agree Neither mDisagree Don't know

Tables 10 to 15 explore the same thematic categories broken down by gender, age
group and FSM status.
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Anxiety and fear of failure

Girls reported slightly higher anxiety than boys across most statements (see Table
10). Looking at age-related trends, grammar and spelling anxiety increased slightly
with age, peaking at over 1in 3 for those aged 16 to 18. Similarly, avoidance of trying
new things was most common among those aged 14 to 16.

The fear of making mistakes remained relatively consistent across age groups,
although it peaked slightly for those aged 14 to 16. In contrast, perceived difficulty
in writing was highest among those aged 8 to 11 and declined steadily with age,
reaching its lowest point for those aged 16 to 18.

Socioeconomic status also appeared to influence writing-related anxiety. Those
who received FSMs consistently reported higher levels of anxiety and fear of failure
than their non-FSM peers.

Table 10: Children and young people’s perspectives on anxiety and failure by
gender, age group and FSM uptake.®

Age group FSM status
1-14 FSM Non-
| bout
gvrvjr;:z;rs:dspemng 309%  36.3%  348%  324%  34.3% 37.2% 36.9%  32.8%
| id tryi
avolatrying new 257%  295% = 27.5% = 272% = 32.0% 20.9% 33.0%  25.8%
things
| ti don’t
Wssn':io":vffte°” 220%  269%  269%  231%  25.4% 22.1% 309%  22.3%
| find writi
dh'c?icm' ngvery 205%  175%  219%  180%  17.5% 1.5% 242%  17.4%
Dependence

Girls consistently reported higher levels of dependence in writing tasks compared
with boys (see Table 11).

Age-related patterns revealed a gradual increase in preference for teacher
guidance, peaking at 57.4% among those aged 16 to 18. Similarly, difficulty finishing
writing was most pronounced among those aged 14 to 16. When it comes to deciding

6 See Figure 9 for the complete set of statements illustrating each attitude and psychosocial factor, with which
participants indicated their agreement or disagreement. Shortened versions of these statements are shown in
the tables for ease of reference.
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what to write, the highest levels of uncertainty were for those aged 14 to 16, while
the lowest were among those aged 16 to 18.

Socioeconomic status also plays a role, with those who receive FSMs showing
slightly higher dependence across all measures.

Table 11: Children and young people’s perspectives on dependence by gender, age
group and FSM uptake.
Gender Age group FSM ;tatus

Non-

Boys Girls 1n-14 FSM FSM

| like it when my

teacher tells me how 46.3% 52.4% 49.4% 46.4% 56.2% 57.4% 50.7% 48.5%
to plan or write

| struggle to finish 38.6% 48.4% 44.7% 41.8% 49.3% 45.0% 46.4% 42.7%
I run out of ideas 35.5% 38.2% 37.7% 36.0% 38.5% 35.3% 39.6% 35.5%
I have trouble
deciding what to 39.1% 44 3% 42.8% 40.4% 46.1% 34.8% 45.5% 40.6%
write

Autonomy

Somewhat in contrast with the findings for the previous theme, girls’ writing
attitudes reveal a nuanced picture: while they showed greater dependence on
teacher guidance and struggled more with initiating writing tasks, they also
expressed a stronger desire for autonomy, wanting more choice and fewer
constraints (see Table 12).

Enjoyment of writing challenges was low across both genders, with only a slight
edge among girls.

Younger children and young people, particularly those aged 8 to 11, showed the
strongest engagement across all statements. These responses declined steadily
through adolescence, reaching their lowest point among those aged 14 to 16.

Socioeconomic status appeared to have minimal influence on children and young
people’ attitudes toward autonomy in writing, although more of those who received
FSMs said they would write more if given greater choice or fewer rules compared
with their non-FSM peers.
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Table 12: Children and young people’s perspectives on autonomy by gender, age
group and FSM uptake.
Gender Age group FSM uptake

Boys Girls 1-14 14-16 16-18 FSM Non-FSM

| carry on writing even

oo 529%  491%  565%  484%  443%  486%  49.3% 51.4%
Il o “V"V’riCtTGos:u"tvmt 488%  51.0%  56.2%  47.0%  47.4%  38.7% 51.3% 49.7%
fc:ﬁ;\?vl(sjg;z:;erzcl)es 36.2%  387% = 39.4%  372%  371%  27.8% 38.0% 37.9%
lenjoythechallenges g 500 29.8%  383%  247%  212%  271% 321% 28.1%

of writing

Creative ownership

More girls than boys associated writing with creativity (see Table 13). More also felt
pride in their writing and felt that they were developing a personal writing style,
indicating a stronger sense of writing identity.

Age trends were similar across statements, with a sense of creative ownership and
pride declining steadily with age and reaching its lowest point among those aged 16
to 18. Younger children and young people felt more confident in that they were
developing their own style, with a marked decline through adolescence and fewer in
the older age groups feeling a sense of ownership over their writing.

More FSM children and young people than their non-FSM peers viewed writing as a
creative process and felt that they were developing their own style, although the
difference was modest.

Table 13: Children and young people’s perspectives on creative ownership by
gender, age group and FSM uptake.

Gender Age group FSM status
Boys Girls 1-14 FSM Non-FSM
| am creating 406%  468%  525%  39.4% 377%  335% 45.6% 42.7%
something new
| feel proud 353%  427% = 484%  337%  335%  357% 42.8% 37.2%
lam de"e"ipling my  30.0% 367% @ 413% = 296% 277%  28.3% 34.8% 33.2%
own style
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Value beliefs

Girls consistently placed more value on writing than boys (see Table 14). More saw
writing as a useful skill, considered it important to learn to write well, and enjoyed
learning how to improve. More boys, meanwhile, said they didn’t see the point of
learning to write.

More older children and young people, particularly those aged 16 to 18, viewed
writing as a useful skill, indicating growing awareness of its relevance for future
academic and professional contexts. However, enjoyment and personal investment
in learning to write well were highest among younger children and young people and
declined through adolescence.

Overall, socioeconomic status appeared to have a limited impact on children and
young people’ value-beliefs about writing. Slightly more of those who didn’t receive
FSMs believed that writing was a useful skill, while slightly more of those who
received FSM said they didn’t see the point of learning to write.

Table 14: Children and young people’s perspectives on value beliefs by gender, age
group and FSM uptake.

Age group FSM status

8-1 1-14 14-16 16-18 FSM Non-FSM

Beingabletowrite g5 400 §93% = 649%  64.4% 69.6%  79.8% 62.0% 67.3%
well is a useful skill

Itisimportantthatl g4 g0, §329%  63.8%  55.0% 58.0%  63.1% 57.9% 59.1%
learn to write well

llikelearningmore 34 0os  421%  449% = 336%  37.1% 35.1% 38.9% 37.4%
about being a writer

| don’t see the point 14.9% 8.5% 12.5% 12.2% 12.4% 3.8% 15.0% 11.1%

Social engagement and community

Girls consistently showed slightly higher levels of social engagement in writing (see
Table 15). More enjoyed sharing writing ideas, hearing feedback, discussing their
work, and feeling proud when their writing was displayed.

Younger children aged 8 to 11 were more engaged across all statements, with
engagement dropping sharply during adolescence and only a slight recovery among
those aged 16 to 18 in some areas.

Children and young people who received FSMs showed higher levels of social
engagement than their non-FSM peers, particularly in enjoying shared writing
environments and feeling proud when their writing was showcased.
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Table 15: Children and young people’s perspectives on social engagement and
community by gender, age group and FSM uptake.

Gender Age group FSM status
Boys Girls 1-14 FSM Non-FSM

| enjoy it when
everyone shares 33.7% 37.6% 47.0% 29.4% 28.1% 29.1% 38.4% 34.0%
writing ideas

| like hearing my

, . 33.3% 34.9% 42.1% 30.0% 28.7% 28.8% 38.2% 33.0%
readers’ reactions

| feel proud when my

writing is displayed or 30.7% 34.0% 44 9% 26.1% 20.5% 24.9% 38.2% 30.1%
read out loud

| like discussing my

e 30.9% 33.0% 38.5% 28.0% 29.2% 33.3% 33.5% 31.4%
writing ideas

Tables 16 to 21 explore the same attitudes and psychosocial factors broken down by
writing enjoyment and self-perceived ability.

Anxiety and fear of failure

Children and young people who did not enjoy writing in school consistently reported
higher levels of anxiety and fear-related attitudes, with 4 in 5 reporting that they
found writing very difficult, compared with 1in 5 of those who enjoyed writing (see
Table 16). Writing-related anxieties were also prominent for those who rated
themselves as poor writers, with 7 in 10 reporting that they found writing very
difficult. However, it is worth noting that a substantial percentage of those who
rated themselves as confident writers also reported these concerns.
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Table 16: Children and young people’s perspectives on anxiety and fear of failure by
writing enjoyment and self-perceived writing ability.”

Enjoyment Self-perceived ability

Not or not at

Enjoy Don’t enjoy  Very good or good

all good
| bout d
worry about grammar an 40.7% 59.3% 62.5% 37.5%
spelling
| avoid trying new things 30.0% 70.0% 52.8% 47.2%
| sometimes don’t want to write 28.9% 71.1% 50.8% 49.2%
| find writing very difficult 19.1% 80.9% 30.4% 69.6%

Dependence

More children and young people who did not enjoy writing expressed dependent
behaviours and experienced writerly challenges (see Table 17). Children who saw
themselves as very good or good writers often still reported dependent behaviours
and challenges: 65.3% liked being told how to write, 60.7% struggled with time, and
over half had difficulty deciding what to write or ran out of ideas.

Table 17: Children and young people’s perspectives on dependence by writing
enjoyment and self-perceived writing ability.

Enjoyment Self-perceived ability

Very good or Not or not at
good all good

Enjoy Don’t enjoy

Dependence

| like it when my teacher tells me how to plan

. 40.1% 59.9% 65.3% 34.7%
or write
| struggle to finish 34.6% 65.4% 60.7% 39.3%
| have trouble deciding what to write 29.4% 70.6% 53.5% 46.5%
I run out of ideas 27.5% 72.5% 53.3% 46.7%

7 See Figure 9 for the complete set of statements illustrating each attitude and psychosocial factor, with which
participants indicated their agreement or disagreement. Shortened versions of these statements are shown in
the table for ease of reference.
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Autonomy

Children and young people who enjoyed writing and those who did not showed
similar levels of autonomous behaviours overall, but a much larger difference
emerged in their enjoyment of challenges, highlighting it as a key factor in writing
enjoyment (see Table 18). More of those who rated themselves as good writers,
however, expressed autonomous attitudes compared with those who rated
themselves as poor writers, with the greatest difference again in the challenge-
focused statement.

Table 18: Children and young people’s perspectives on autonomy by writing
enjoyment and self-perceived writing ability.

Enjoyment Self-perceived ability

Enjoy Don’t enjoy Ver;;gz:d or
| carry on writing even when it’s difficult 49.6% 50.4% 78.7% 21.3%
If | could choose what to write about 47.8% 52.2% 75.3% 24.7%
If I didn’t have to follow so many rules 42.8% 57.2% 72.4% 27.6%
I enjoy the challenges of writing 71.4% 28.6% 88.6% 11.4%

Creative ownership

Around 60% of children who enjoyed writing reported a sense of creative
ownership, but a notable proportion of those who did not enjoy writing also
experienced it (see Table 19). The link between self-perceived writing ability and
creative ownership was more pronounced. Over 83% of very good or good writers
agreed with each statement, while only 15-17% of those who rated themselves as
poor writers did.

Table 19: Children and young people’s perspectives on creative ownership by writing
enjoyment and self-perceived writing ability.

Enjoyment Self-perceived ability
Very good or Not or not at
Enjoy Don’t enjoy good all good
| am creating something new 60.3% 39.7% 83.2% 16.8%
| feel proud 60.7% 39.3% 84.4% 15.2%
| am developing my own style 59.4% 40.6% 84.8% 15.2%
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Value beliefs

Those who enjoyed writing and those who did not showed near-equal agreement in
recognising writing as a useful life skill and the personal importance of learning to
write well (see Table 20). However, enjoyment was more closely tied to a desire for
skill development, and the most striking contrast appeared in not seeing the point
in learning to write, with 81.9% of those who did not enjoy writing agreeing with this
statement. More of those who rated themselves as good writers valued writing and
writing-related learning. Conversely, over half of those who rated themselves as
poor writers believed writing lacked purpose.

Table 20: Children and young people’s perspectives on value beliefs by writing
enjoyment and self-perceived writing ability.

Enjoyment Self-perceived ability
Very good or Not or not at
Enjoy Don’t enjoy good all good
Being able to write well is a useful skill 48.8% 51.2% 76.7% 23.3%
It is important that | learn to write well 51.7% 48.3% 77.8% 22.2%
I like learning more about being a writer 62.5% 37.5% 81.6% 18.4%
| don’t see the point 18.1% 81.9% 45.5% 54.6%

Social engagement and community

Writing enjoyment was linked to valuing its social aspects, although these were also
important to many who did not enjoy writing (see Table 21). Positive self-perceived
ability showed a much stronger connection to socially engaged writing practices.

Table 21: Children and young people’s perspectives on social engagement and
community by writing enjoyment and self-perceived writing ability.

Enjoyment Self-perceived ability

Not or not at
all good

Enjoy Don’t enjoy Very good or good

| enjoy it when everyone shares their writing
ideas 58.7% 41.3% 80.8% 19.2%

| like hearing my readers’ reactions 57.4% 42.6% 82.1% 17.9%

| feel proud when my writing is displayed or
read out loud 59.6% 40.4% 84.2% 15.8%

| like discussing my writing ideas 56.8% 43.2% 80.7% 19.3%
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What could ignite a desire to write in school?

Possible motivators

To better understand how to support children and young people’s motivation to
write in school, we asked them what, if anything, would make them want to write.
Their responses offer valuable insight into the conditions and experiences that
nurture genuine engagement with writing, highlighting what helps children and
young people feel motivated, confident and personally connected to the writing
they doin school.

Freedom and autonomy emerged as the strongest drivers of writing motivation in
school (see Figure 11). Children and young people expressed the greatest
enthusiasm for having the freedom to choose what they write about, to decide on
the form or style, and to express their own opinions through the writing they do in
school. These preferences highlight a clear desire for ownership over their writing,
suggesting that when children and young people feel in control of their writerly
choices, they are more likely to engage meaningfully and confidently with the
writing process.

The right kind of inspiration also played an important role in motivating young
writers. Many children and young people said that reading books by their favourite
authors would help spark their interest in writing, suggesting that exposure to
engaging literature can fuel creative ambition. Others highlighted the value of
being given an interesting prompt or topic to get started, pointing to the
importance of relevant stimuli. Additionally, some mentioned that seeing role
models — people they admire — writing or speaking about writing could be
motivating, indicating that visible examples of passionate writers can help foster a
sense of possibility and aspiration.

A smaller number were motivated by more personal or social factors, such as the
ability to keep their writing private and share it with others. Some were drawn to
writing through opportunities to reflect on memorable experiences, work with real
authors or by having a specific purpose for their writing.

The findings indicate that cultivating environments that prioritise autonomy,
relevance and meaningful engagement, both personal and social, may be
instrumental in fostering young people’s motivation to write in school.
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Figure 11: Key factors that would ignite a desire to write in school.

Being free to choose what | want to write about IEEEEEGEGGGGNGEGGEGEEEEEEEEN 35.7%
Being free to decide which form or style | want to write in GGG 29.8%
Being free to express my own opinions through my writing GGG 27.7%
Reading stories or books by my favourite authors GGG 26.7%
Being given a specific topic to write about GG 21.7%
Being able to keep my writing to myself GG 17.4%
Being given an interesting prompt to get me started IEEEEEEGEGNNEG 16.5%
Seeing people | look up to writing or talking about writing I 15.3%
Being able to share my writing with others I 13.0%
Having a writing journal that doesn't get marked I 12.4%
Having a memorable experience | want to share I 11.5%
Getting to work with real authors and learn from them . 11.4%
Have a specific purpose for my writing I 9.8%

Table 22 highlights that the gender gap in writing motivation was wide and
consistent, with girls connecting more strongly to a broader range of catalysts for
motivation. The most striking differences were around creative and expressive
freedom, with more girls than boys being motivated by being able to choose what or
how they wrote, or by having the freedom to express their opinions through the
writing they did in school. They were also more inspired by personal and reflective
elements, such as keeping a writing journal that wasn’t marked, or writing for
themselves. While boys showed some interest in factors, such as working with
authors, these still trailed behind the levels reported by girls.

Children aged 8 to 11 were more motivated by nearly every motivational catalyst.
They were especially drawn to reading their favourite authors, having the freedom
to choose their topic or style, and opportunities to share or reflect through writing.
They also responded strongly to keeping an unmarked journal and external
inspiration, such as working with authors or role models. As children move into the
11to 16 age brackets, motivation generally declined. Interest in both creative and
structured writing opportunities dropped, and fewer children and young people in
these groups reported being motivated by the same catalysts as younger children.
While writing motivation generally declined through early to mid-adolescence,
those aged 16 to 18 showed signs of renewed engagement in several areas.
Compared with those aged 14 to 16, more older teens were motivated by reading
their favourite authors, being given a specific topic, role models, and especially
having a specific purpose for writing or responding to an interesting prompt. This
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suggests that as children and young people mature, the factors that initiate and
sustain their motivation to write tend to evolve, reflecting shifts in their personal,
cognitive and social development.

While the differences between those who received FSMs and those who didn’t were
generally small, a few consistent patterns emerged. More of those who received
FSMs reported higher motivation in areas tied to external inspiration and personal
expression, such as working with authors, hearing from role models, sharing their
writing, and writing for themselves or to reflect on a memorable experience. More
also said they were motivated by having a specific purpose for their writing. In
contrast, those who did not receive FSMs were more motivated by having a choice
of topic or style, and by being given an interesting prompt.

Table 22: Key factors that would ignite a desire to write in school by gender, age
group and FSM uptake.

Gender Age group FSM status

Non-

Boys Girls 8- 1-14 16-18 FSM FSM

Being free to choose

topic 31.4% 40.7% 40.3% 34.4% 28.1% 30.5% 343%  36.0%

Being free to choose

style 25.2% 34.8% 33.8% 28.7% 23.9% 20.6% 28.1%  30.3%

Being free to express

. . 22.4% 33.4% 30.7% 26.3% 26.0% 25.7% 27.4% 28.0%
opinions

Reading favourite
21.6% 32.3% 36.9% 22.3% 17.1% 20.0% 26.3%  26.1%

authors
Being given topic 19.5% 24.7% 24.3% 20.7% 17.8% 23.2% 20.9% 22.0%
Writing for oneself 13.6% 21.3% 19.0% 17.0% 14.8% 14.6% 17.8% 17.1%

Getting interestin
9 9 13.3% 20.2% 15.5% 16.8% 17.7% 19.7% 14.3% 17.7%

prompt

Role models talking

about writing 13.5% 17.1% 21.0% 12.5% 11.8% 14.3% 17.8% 14.3%
Sharing writing 11.5% 14.6% 20.5% 9.6% 7.0% 7.9% 14.5% 12.2%
Having a writing

journal not marked 7.6% 17.3% 17.3% 10.4% 8.1% 7.3% 12.3% 11.8%
Memorable

experience to share 9.7% 13.5% 14.7% 9.9% 9.9% 10.5% 11.8% 11.3%
Working with authors 10.7% 12.0% 19.1% 7.9% 5.8% 6.7% 14.4% 9.9%
Having a purpose 8.6% 10.9% 11.3% 9.0% 8.4% 14.0% 10.5% 9.7%
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Table 23 shows that writing enjoyment in school was closely associated with a
broader motivational profile. Children and young people who reported enjoying
writing in school were more likely to identify with a broader range of motivational
factors, suggesting that enjoyment may enhance receptivity to multiple catalysts
for engagement.

The most pronounced differences were around creative freedom and personal
expression, such as being able to choose their topic and style or express their
opinions. More who enjoyed writing in school were also motivated by finding
inspiration in books by their favourite authors, sharing their writing, being given an
interesting prompt, and real-world writerly role models. In contrast, fewer of those
who did not enjoy writing were motivated by any of these factors, suggesting a
more limited or disengaged relationship with writing overall. Among those who did
not enjoy writing, freedom of choosing topics and form and the opportunity to
express opinions in their writing ranked as the highest motivational catalysts.

Self-perceived ability was also closely associated with a broader motivational
profile. Children and young people who rated themselves as very good or good
writers were more likely to identify with a broader range of motivational factors.

The most significant differences lie in areas tied to creative freedom and self-
expression, including choosing their topic or style and expressing their opinions.
More were also encouraged by finding inspiration in books by their favourite
authors, opportunities to share their writing or engaging with real-world writerly
role models. Those who rated their writing ability as not good or not good at all
associated with a narrower motivational profile. This suggests that self-perceived
writing ability is closely linked to a student’s openness to engage with writing
experiences and opportunities, particularly those that offer choice, creativity or
connection to personal relevance.
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Table 23: Key factors that would ignite a desire to write in school by writing
enjoyment and self-perceived writing ability.

Enjoyment Self-perceived ability

Not or not at

Enjoy Don’t enjoy Very good or good e
Being free to choose topic 49.8% 26.8% 43.5% 21.9%
Being free to choose style 43.4% 21.2% 37.0% 16.8%
Being free to express opinions 40.8% 19.5% 34.5% 16.0%
Reading favourite authors 42.0% 17.0% 33.8% 14.3%
Being given topic 30.5% 16.1% 26.0% 14.1%
Writing for oneself 22.5% 14.2% 19.9% 13.1%
Getting interesting prompt 25.2% 11.1% 21.1% 8.8%
Role models talking about writing 23.4% 10.3% 18.9% 9.6%
Sharing writing 23.0% 6.7% 17.8% 4.6%
Having a writing journal not marked 17.2% 9.4% 14.6% 8.5%
Memorable experience to share 17.8% 7.6% 14.6% 6.3%
Working with authors 17.7% 7.4% 14.5% 6.4%
Having a purpose 14.7% 6.7% 12.5% 5.2%

Topics children and young people would like to write about

When asked what they would most like to write about at school if they could choose
(see Figure 12), children and young people revealed a strong preference for topics
that were exciting, emotionally resonant and personally meaningful. The most
popular choices (horror, history, mysteries, sport, adventure, murder cases and
football) reflect a strong appetite for drama, suspense and imaginative storytelling.
Many were drawn to speculative and thrilling genres that allow them to explore
fear, danger and alternative realities, while others showed a fascination with crime,
justice and investigative narratives that offer moral complexity and resolution.
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Figure 12: A word cloud showing the topics children and young people would most
like to write about at school if they had the freedom to choose.
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Alongside these, children and young people also expressed interest in writing about
personal experiences, cultural passions like music, gaming and anime, and real-
world issues such as politics and current events. Academic subjects like history,
maths, science, geography and physical education were also frequently chosen,
showing that children and young people enjoy writing about what they learn at
school and aspects of school life.

Overall, the findings highlight that young writers are most motivated when the
content feels relevant, and when writing allows them to explore both the world
around them and the worlds they imagine.
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Forms and genres that children and young people would like to learn about

We also asked children and young people what types of writing they would most like
to learn about at school (see Figure 13). Findings showed an overwhelming
preference for creative forms. The most popular choices (fantasy, poetry,
detective fiction, creative writing, lyrics, script writing and fiction) highlight a desire
to engage with imaginatively rich genres that often reflect their personal interests
and media influences.

Figure 13: A word cloud showing the types of writing children and young people
would most like to learn about at school if they had the freedom to choose.

HIQ‘.‘GFI{‘C‘HF(‘:tIOn L
= Scary | Fic:tion
e s Spooky § tntios | Novol‘u‘.l’ntmg
Riddles =
i \iyh al Bt
--Script Writin e
Life Staries = p“’“Nurratl\reertmg ey urt gF"“" "‘“"-"}9'5

Formal Writing Il

y rI C s Haikus
Reviews

i iGginative ertmg Hoikus

i *Storytellmg Fiction Writing.

News Articles scnes iitina Blograph

Artlcles

e s Horror Flctlonwwswe
-TRrillers et ry rrrrr

Book Reviews

_Diary eqrres

it Pt

Dys Luplu Fiction Lyrics Persuasive Writing  Graphic Novels . Crlme Flctlon
tasy writing=-
Manga

Essays
Adventure Storlem =2 Mystery Fiction Biography Smence F:ctlon Spy Stofide
W Exclting Stories Action WT |ng

Math Writing Poetry Autobiography
W anologu
PnraqmnhrD t t Ive I"“ "“I ct I o n I‘w

Sports Writing | ' Book Writing

Freewrltlng

Modern Writing riting

.......

Ammul Stune
e e : Gothic Stories
Se— m Ancicnt Starics Film Rmur_',qp

ri pt ir‘le Writl n g Histor]ca|_'.§rr¢.,?g

Fantasy and genre-based writing stood out, with children and young people drawn
to suspenseful and escapist storytelling. Poetry and lyrics were also highly
favoured, suggesting a strong interest in rhythm, emotion and personal expression.
Many children and young people expressed a preference for creative forms, such
as fiction, freewriting or descriptive forms, while others were excited by forms
inspired by visual media, such as comics, manga and graphic novels.
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There was notable enthusiasm for writing intended for performance, like scripts
and speeches, as well as traditional narrative forms such as stories, short stories
and novels.

While creative writing dominated, children and young people also valued learning
how to write for real-world purposes, including non-fiction texts, persuasive texts
and news articles, showing a desire to express opinions and reflect on current
affairs.

Alongside functional and creative writing, they also showed interest in more
introspective and emotionally grounded forms. Diary entries and personal
narratives were both selected, indicating a desire to reflect on lived experience,
identity and emotion rooted in real life. Overall, these findings show that young
writers are most engaged when they can explore forms that connect to their lives,
passions, opinions and the media they enjoy.

Discussion

The findings painted a nuanced picture of children and young people’s experiences
of writing in school and the broader emotional landscape in which they were asked
to write. While findings highlighted pockets of positive engagement, the overall
trends pointed to some disconnect between writing as a curriculum requirement
and writing as a personally meaningful activity.

The disconnect between writing as a skill and writing as a practice

Most children and young people saw writing as an important skill, but many also felt
anxious about it and wanted more personal connection in their writing. This gap
between how they value writing and how they experience it helps us to think about
whether and when writing instruction supports or limits their growth as writers. The
decline in writing enjoyment in school with age was particularly telling of this
tension. Such erosion of writing enjoyment through adolescence may reflect
increasing academic pressures but also a narrowing of opportunities for self-
expression in a system that increasingly prioritises technical proficiency and
assessment as children and young people move through phases.

Gender and socioeconomic differences further complicate the picture. Boys
consistently reported lower enjoyment and perceived writing as less valuable, while
girls reported stronger writing identities and greater emotional investment,
confirming that gendered perceptions shape attitudes toward writing.
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Challenging deficit-based assumptions, children and young people who received
free school meals (FSMs) reported slightly higher enjoyment of writing and showed
a stronger emotional connection to it, often writing to process their thoughts and
feelings. Their writing behaviours were broadly similar to their non-FSM peers,
although they favoured visual planning and reported higher levels of anxiety and
dependence. They also demonstrated greater social engagement, particularly in
collaborative writing and when their work was shared. These findings suggest that
while socioeconomic status has a limited impact on core writing attitudes and
practices, it does shape the emotional and social dimensions of writing for FSM
children and young people, highlighting the importance of inclusive pedagogies that
recognise and respond to these nuanced needs.

Navigating enjoyment, ability, anxiety and agency

The relationship between self-perceived ability and writing enjoyment is both
intuitive and troubling. It suggests that those who struggle not only lack confidence
but also the emotional investment that might help them improve. Children and
young people who did not rate themselves as good writers reported fewer reasons
for writing, particularly those tied to creativity or self-expression. On the other
hand, more of those who enjoyed writing identified with a broad range of
motivational factors, reinforcing that enjoyment is a catalyst to deeper
engagement and more resilient writing identities.

Insights into planning and composition strategies led to valuable discoveries about
how children and young people navigated writing tasks. The dominance of informal
but intuitive approaches, especially among boys and those who enjoyed writing,
suggests that rigid formulaic approaches may be at odds with how many young
people prefer to think and write. Additionally, the fact that those who did not enjoy
writing were more likely to avoid planning altogether suggests that their
disengagement with writing tasks could be linked to a lack of access to and an
awareness of strategies that make writing feel more relevant and manageable. This
overwhelming preference for experimenting with ideas and strategies, writing
freely and revising at a later stage, suggests that this is an approach that should
be recognised, supported and facilitated in school settings.

Writing-related anxieties appeared widespread, with around a third of children and
young people expressing concerns about grammar, spelling and making mistakes.
Even the most confident writers reported fears of making mistakes, of being judged
and of not meeting expectations, suggesting that the culture of writing in schools
may place excessive emphasis on accuracy and oversight rather than exploration
and growth.
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Perhaps the most helpful finding for shaping more exploratory and growth-oriented
writing environments was the strong desire for freedom and choice. When asked
what would make children and young people want to write, they overwhelmingly
pointed to agency as the ability to choose topics, styles and purposes that matter
to them. Rather than a rejection of structure or instruction, this emerged as a plea
for relevance and voice. Notably, the data also revealed a need for clear,
structured guidance, which, considered alongside the desire for agency, suggests
a preference for a type of scaffolding that empowers and facilitates rather than
stifles and constrains.

Considering these findings, it is important to reflect on why children and young
people’s self-perceived abilities were highest when it comes to generating ideas
and recording them in writing, but how few felt capable when planning ideas,
refining content, checking for mistakes and improving the flow and style of their
writing. When considered alongside preferences for more informal planning and
composition approaches, widespread writing-related anxiety, and a strong desire
for greater agency, this pattern suggests that the more technical aspects of
writing may benefit from being reoriented. Rather than being anxiety-driven
exercises, editing and proofreading could be approached as purposeful, engaging
activities that help young writers make their writing meaningful. By focusing on
improving readability for a carefully self-chosen audience and refining the flow and
style of their work to deliver messages that are personally significant, children and
young people can experience a sense of ownership, transforming these technical
aspects into opportunities for creativity, reflection and deeper learning.

Reimagining the emotional landscape of writing in school

While it is reassuring to see that children and young people recognised the
practical value of writing, the most powerful catalysts for engagement were tied to
intrinsic value, such as personal relevance and emotional resonance. To create
environments informed by these findings, where pupils are invited to bring their
identities into school-based writing practices, we must embrace pedagogies
centred on writing’s intrinsic value. This means:

e Creating safe writing environments through reflective and adaptive
practices that are supportive of experimentation and error to help mitigate
fear of failure.

e Recognising and validating diverse writing strategies, including a range of
visual and intuitive planning and composition approaches to support
different writerly aptitudes.

e Fostering writing identity through building in opportunities for creative
expression and personal voice that are sustained throughout adolescence
to maintain a sense of ownership and pride in writing.
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In sum

Overall, this report compels us to reconsider writing instruction, not just in terms of
pedagogy but in terms of the emotional landscape of the writing classroom. It
suggests that some aspects of the national writing curriculum appear increasingly
misaligned with the needs and motivations of young writers. It also highlights that
writing in school is most meaningful when it is rooted in connection to self, to
others and to the world, and experienced in its power to engage, heal, provoke
thought and foster identity. This should not be interpreted as a call to abandon
rigour and structure, but to reframe them. Self-expression and agency do not
preclude accuracy, rather, they invite children and young people to see writing as a
personal practice and a craft worth mastering because it belongs to them.
Ultimately, school-based writing should not be exclusively about producing perfect
texts but about cultivating young writers who are invested, confident, curious and
socially connected.

While the findings do not offer easy answers, they show us a path towards
reimagining writing instruction as a space of possibility, where every child and
young person can discover what writing can do for them, and why it matters.
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low levels of literacy and social mobility are seriously impacting people’s lives. We
support schools and early years settings to deliver outstanding literacy provision,
and we campaign to make literacy a priority for politicians, businesses and parents.
Our research and analysis make us the leading authority on literacy and drive our
interventions.

Literacy is a vital element of action against poverty and our work changes life
stories.

Visit www.literacytrust.org.uk to find out more, donate or sign up for a free email
newsletter. You can also find us on Facebook and follow us on X.
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Oxford University Press (OUP) is a department of the University of Oxford. It
furthers the University's objective of excellence in research, scholarship, and
education by publishing worldwide. OUP is the world's largest university press with
the widest global presence.

It currently publishes thousands of new publications a year, has offices in around
fifty countries, and employs approximately 5,000 people worldwide.

It has become familiar to millions through a diverse publishing program that
includes scholarly works in all academic disciplines, bibles, music, school and
college textbooks, children's books, materials for teaching English as a foreign
language, business books, dictionaries and reference books, and academic
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(2025). Children and young people’s writing in school in 2025, London: National
Literacy Trust
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that you:

e Acknowledge that the content is the work of the National Literacy Trust and
provide appropriate references in any publications or accompanying
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e State that any views expressed are yours and not necessarily those of the
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Appendix

About the writing in school survey

The survey contained 25 questions and explored children and young people’s
writing practices in school, focusing on their motivation, attitudes, confidence, and
writer identities. It examined how children and young people engage with writing
tasks and the behaviours that shape their participation, aiming to build a clearer
picture of how school environments influence young writers.

The survey was live from the beginning of May to the middle of July 2025, and
schools were recruited from March 2025 onwards through our networks,
newsletters and social media followers, as well as through partner organisations.

Participating schools received a school-specific report as thanks, allowing them to
compare their results with national findings once the overall report is published.

14,689 children and young people aged 8 to 18 from 90 schools across the UK took
part in the survey.

Sample description
Of 14,689 respondents, 7,420 (50.5%) were boys; 6,698 (45.6%) were girls; 330
(2.2%) would rather not say; and 241 (1.6%) described themselves another way.

4,901 (33.4%) were aged 8 to 11; 8,089 (55.1%) were aged 11 to 14; 1,384 (9.4%) were
aged 14 to 16; and 315 (2.1%) were aged 16 to 18.

2,796 (19.0%) told us they received Free School Meals (FSMs); 9,870 (67.2%) told us
they didn’t receive FSMs; 1,801 (12.3%) didn’t know; and 222 (1.5%) didn’t want to
say.
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